Examining Tracking and Students’ Perceptions of Teachers as Predictors of Academic ldentity
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* This study provides new evidence on predictors
of academic identity.

e Students’ perceptions of teachers are important
for academic identity development and school
Interventions.

* This study adds to the literature on how tracking
contributes to disparities in students’
achievement outcomes.

 Sixth graders and teachers from 4 middle schools
in middle-class Southeastern school district
* Quantitative: Students: N = 188: 108 Female
Honors: N =102
* Qualitative: Students: N =39; 19 Female
Teachers: N =15; 8 Female
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